
	ART: Alternative Books – Step 1: Desired Results 

	Established Goals
	                                                   TRANSFER GOAL

	Students will:
· Learn a variety of book making techniques

· Create narrative images in simplified forms

· Understand that art making is a personal process

· Explore the how decoration influences the function of design

· Use various materials in book making to achieve intended effects

· Analyze personal work about media, technique and design to develop art making skills

· use knowledge and skills from intro projects and activities to create a final “unit end” project” 


	Students will explore the ways in which we can produce art through the medium of 

literature, and how images can evoke meaning through a narrative process. 


	
	                                                       MEANING

	
	Enduring Understandings:
Students will understand that…

· U1 – Image making is personal and comes from observation, memory, and imagination
· U2 – Different artists prefer using different materials and we must learn what works best for our personal art making
· U3 – Self reflection, personal critiques, and using art vocabulary will benefit the artist and viewers in gaining a deeper understanding of perception and art

· U4 – Narratives communicate different meanings to different people. The process of creating and developing as an artist and person is more important that the final result
	Essential Questions:
Students will keep considering…

Q1 How can you tell a story with out using words?

Q2 What role does narrative have in art?

Q3 How do we use art to communicate?


	
	            ACQUISITION OF KNOWLEDGE & SKILLS

	
	Students will know…
1. Critically analyzing their own work will make them a better artist

2. Use art vocabulary to describe personal and peer art

3. Art making is a personal process

4. Decoration can add or take away from the meaning of work


	Students will be skilled at…
1. Representing dreams and ideas through images

2. Critically analyzing their own work using art vocabulary

3. Creating a variety of books using different formats and techniques

4. Deciding and using techniques (such as decoration) that will emphasize the function of their work

5. Simplify, rearrange, and exaggerate images



	STAGE 2 – Evidence

	       Evaluative Criteria
Performance is judged in terms of:

Formative and Summative
	                   Assessment Evidence
Students will need to show their learning by: Showcasing their personal books along with an artist statement and discussing techniques, processes, and meanings of their work in a personal reflection.

	Formative:

· Observations

· Exit Slips

· Mini Lesson Work

· Individual Conferencing

Summative:

· Dream Diary – Rubric

· Narrative Book – Rubric

· Artist Statement and Personal Reflection – Rubric
	Three tasks will be summatively assessed at the end of the unit:

1. Dream Diary (20%): This will be part of the planning process for their final performance task. Dreams the students have will be recorded and illustrated as a brainstorming activity for the students. Drawings will be simplified and can be altered and elaborated on later in the final book. A rubric will be provided.

2. Narrative Book (50%): This is considered to be the final performance task of the unit. Students will need to prove their understanding by creating their own book based on one of the dreams they have written about in their diary. Students will need to show images that have been simplified, rearranged, and exaggerated, decorate their book, and use a variety of materials to hit all of the outcomes. A rubric will be provided.

3. Artist Statement and Personal Reflection (30%): This will accompany their narrative book, and allow the student to be critical of their own work, and analyze their technique. Students will include a statement to be displayed with their work including a title and a short explanation about the dream that accompanies their work. A more in depth personal reflection will be handed into the teacher. A list of questions will be given that students will answer regarding the techniques and materials they used, the process they went through using proper art vocabulary. A rubric and list of questions will be provided. 


Unit Summary:

In this unit students will be exploring the techniques and aspects of books and narrative image making. It is circled around the idea that art can tell a story, and how books can be a form of art. This unit is particularly important to me because it could be used cross-curricularly over my major, Art, and my minor, English. Throughout the unit, mini lessons will be presented on different types of techniques the students will be expected to use in their final performance task in which they make and design their own book. These mini lessons will cover techniques such as Japanese Book Binding, creating accordion books, flip books, mini books, calligraphy, fonts, typography, the history of medieval books (including the “Book of Kells”), gold leafing, illustration etc. The mini lessons are more of an opportunity for the teacher to model these techniques, giving the students an opportunity to ask questions and take notes. Then students will explore using these techniques in their own practice. At the beginning of the unit I will be introducing the idea of narrative in art making: how an image can tell a story.  This theme will be prominent through out the whole unit. After the first lesson, in which students make their own Japanese style book, they will start creating a dream diary or journal. Each morning when they wake up, they will be asked to jot down some notes about the dream they just had. I find this will help with remembering the dream, and also creating a surrealist kind of story that doesn’t really make that much sense. Creating an image based on their dreams will also tap into their imagination, and problem solving skills as they try to represent their dream in a two dimensional form. For the final performance task, the students will individual conference with the teacher, review their dream journal, and decide what they are going to produce. They will also write an artist statement explaining their piece, the meaning, and the techniques they used using proper art vocabulary. 

As far as lesson sequence goes, I plan on giving a mini lesson each day at the beginning of class, and then giving the rest of class time to my student to explore the technique we have learned for the day. Towards the end of the unit, I will give enough class time for my students to finish their final performance task. 
Unit Rationale:
The main aspect of my unit is the idea of choice. At my school in Lundbreck, Alberta, the socio-economic status is quite low, resulting in the majority of the students having little to no access to technology outside of the school. That being said however, there is a large computer lab that teachers have access to that includes a 3D printer. All of the classrooms include SMARTBoard technology and have access to a school laptop cart. Most of my lessons will include some kind of technology, usually a SMARTBoard presentation or Youtube video. Many artist encounters, a specific part of the curriculum, will be found online through their personal websites. Although technology will be included, traditional methods will be used most of the time, through direct instruction and modeling. I have included mini lessons in the main body of my lesson plans to show my students how to use different techniques (such as Japanese and accordion book binding, calligraphy, golf leaf, typography, etc). I have chosen this particular form of instruction so that student can experience first hand how to create something, and ask questions when they arise. 

In our school, art is a subject that all students must participate in until they finish grade ten. Therefore, there is an equal amount of boys and girls. In later grades, boys tend to drop art for other subjects, for example in the grade eleven Art class; there are only four girls enrolled, all who are very passionate about art. I have to admit that my unit of Alternative Books has a lot of aspects that would be more directed towards the girls in the class, for example calligraphy and gold leaf. However, I have made some steps to encourage the boys to be motivated in the unit. For example, students get to create their own font for their book, which could look like princess writing, or monster writing. I give my students a lot of choice to explore and create a book that is personal to them. The content that will be included from their book comes from a dream diary that I will have them write through out the unit. This allows the boys in the class to create something that will be to their preference rather than something that I have chosen for them. I think the biggest part of motivating boys in our art classes is to give them the choice to create something that they want to make, that isn’t too “girly”. There are a variety of books out there that can be for girls and boys, and there is a stereotype that mostly girls read books. I want to break that stereotype and encourage all of my students that books and art are for everyone.

In our school there are only two students that are Aboriginal students and neither of them are in the art class that I planned this unit for. I do include some Aboriginal content in one of my introductory lessons about telling stories with only picture; e.g. early cave paintings. For the most part however, everyone in my class is Caucasian and there are no visible minorities in the class. I do make a point though that narratives through images can be communicated to everyone in the world no matter what language you speak or the color of your skin. Literature and art is a tool that connects all of us together.

Like I said previously, the social class of the community that my school is located in is relatively low. The community is considered a hamlet and is extremely rural compared to Lethbridge. Many students come from surrounding farms, or live in town in very small “rough” houses. There are not many kids who would be considered on the high end of social class. Therefore, in my unit I am giving students the opportunity to make something that is special and personal to them. We will be discussing what constitutes a piece of art as valuable or everyday, showing them that what is valuable to one person might not be to another. I have balanced theory with experiential knowledge in most of my lesson, outlining how an art practice came to be, and allowing them to make the product themselves. Students will be able to relate to the performance task emotionally because it will be based on their own personal dreams and ideas. Additional help will be provided through individual conferencing in relation to their dream diaries and their final performance tasks.   

Lesson Summaries:
Lesson 1: Japanese Book Binding

In lesson one we will be beginning our unit by having a discussion about narration through art history. Teacher will present a PowerPoint presentation on different pieces of art history that have told stories to the viewer. Each day the teacher will try to present a different interesting book for the students to view to generate ideas. Today the book will be Shaun Taun’s “The Arrival”. Teacher will then give a mini lesson on how to create a Japanese book using paper, thread, cloth, and glue. My students will then spend the rest of the class making their Japanese books. At the end of the lesson I will introduce their final performance task and assign the Dream Diary/journal. 
Lesson 2: Accordion Book Making

In lesson two we will continue book making with “itty bitty books” as an introduction, moving on to Accordion book making. Itty bitty books can be made with a single piece of paper showing that some books can be very disposable. Accordion books take a bit more time to make and are more aesthetically pleasing. Encounters in the lesson will be specifically about Peter Gerakaris who has a wonderful collection of accordion books. Some are simple and linear, while others are more complex, making them an excellent book to make for their final performance task as there are a range of skills in my class. I will encourage students to make an accordion book for their final performance task, but in the end the student will have his or her own choice. Individual conferencing will be done later on in the unit after most of the concept are taught. Teacher will present an example of her own dream diary and show what is expected in their personal diaries.
Lesson 3: Paper Making

The focus of this lesson is to examine the process of making paper in your personal art practice. Students will discuss different materials which can be used in the paper making process. The students will then create their own paper using a variety of materials (manmade, natural, and recycled). The handmade paper will be can be used later in their performance task if the student so desires. 

Lesson 4:  Calligraphy & Typography

This lesson focuses more on how text can be considered a form of art. A few videos will be shown at the beginning of class of car pinstripper Glen Weisberger. A discussion will then take place about what make a nice “font”. Techniques will be discussed including: serif and san-serif, line, consistency, flow etc. Students will be asked to create their own alphabet in their own style of font. Students then will be asked to create a large scale drawing of one of their letters (The first letter of their first name) for later use (in the gold leafing lesson). Students will learn how simplicity will allow people to read their text, and how creating their text can be a personal endeavour. 
Lesson 5: Medieval Texts

In this lesson we will look at some texts throughout history focusing on the “Book of Kells.” We will discuss the intricate detail that is used in these kinds of books and why they are considered to be so valuable. A copy of the “Book of Kells” can be found online at http://digitalcollections.tcd.ie/home/index.php?DRIS_ID=MS58_003v for the students to explore. They will then be asked to make their own page for the “Book of Kells” based on a classic fairy tale of their choice. We will briefly talk about Hiberno Saxon/Insular art, the place of religion in early art, how lavishly decorated the book is.  Dream diaries will be checked for progress and given formative feedback at this point.
Lesson 6: Gold Leafing and Dream Diaries

This lesson will have a direct link to the previous lesson on medieval texts because of the “Book of Kells” lavishly decorated pages that included gold leaf. A short presentation will be on another artist that is quite famous for using gold leaf: Gustav Klimt. Although this lesson will be quite short and students will have an opportunity to try gold leaf, the majority of it will be brainstorming for their final performance task, through work in their dream diaries. Next class students will be expected to have some sort of idea about what they are going to make before they meet with me individually. This will also be a time to work on any skills they might need more work on from the previous lessons. 
Lesson 7: Individual Conferencing and Work

This lesson will be the start of individual conferencing with students about their final performance piece. Students will be chosen randomly to have a conference with the teacher. While students are waiting they should be organizing their thoughts and present their material in a professional manner. Students will need to consider the content of their book (which dream they will base their book on), what style of book they will make (preferably accordion for presentation purposes), and what techniques they will include in their work. The teacher will give share some ideas to help students in the right direction. A checklist and rubric will be provided for the student. 
Lesson 8: Individual Conferencing and Work 

Individual conferencing will continue today if needed. Students will get the majority of class time to work. A few presentations by the teacher will be made to give the students more ideas about their own book. Teacher should have their own example of dream diary and narrative book available for students to view. 
Lesson 9: Artist Statements and Work

As the students are familiar with artist statements, an quick overview of what is expected will be presented. A few questions will be provided for students to write their artist statement on. By this point hopefully students will be close to finishing their final book, but extra time can be provided if it is needed in a following class. Students will be expected to have their artist statement finished and printed on the computer to be displayed with their work (the computer lab will need to be booked for this day). A list of questions for their personal reflection will also have to be finished, but the student can print if they prefer. The personal reflection includes questions about the techniques they have learned, the materials they have used, and a critical analysis of their work including proper art vocabulary. 
Lesson 10: Final Critiques

The final critique will be a gallery walk style with a discussion after. I tend to not put specific focus on one student at a time because this can cause severe anxiety in the class if you have to present your work and the meaning to your peers. We will discuss techniques and processes, as well as commonalities and differences in the works. Students will be encouraged to participate, but no pressure will be placed on anyone to speak up. Students will need to complete a short artist statement that will be displayed with their work, and a more in depth personal reflection that will be handed into me. At the beginning of class their will be a short amount of time for students to set up their work before we begin the critique.

Outcomes:

· GLO 1 - Relationships 2: Use the vocabulary of art criticism to develop and accept analyses of their own work.
a. SLO: Describing and discussing media and techniques used in one’s own works will develop vocabulary
b. SLO: Describing and discussing components of design are part of the process of analyzing one’s own work.
· GLO 2 - Organizations 1: Experiment with various representational formats
a. SLO: Various materials alter representational formats and processes used in achieving certain intended effects.
· GLO 3 - Organizations 2: Be conscious of the emotional impact that is caused and shaped be a work of art

a. SLO: Image making is a personal experience created from ideas and fantasies

· GLO 4 - Impact of Images: Become aware of the relationship between function and form in artistic productions

a. SLO: Simplified form communicates the purpose and function of designed objects
b. SLO: The function of an artwork can be emphasized by it’s decoration

· GLO 5 - Sources of Images: Investigate the process of abstracting form from a source in order to create object and images
a. SLO: Artists simplify, exaggerate and rearrange parts of objects in their depictions of images.
The following are 5 examples of lesson plans that will be used for the unit:

	Lesson Title/Focus
	Lesson 1: Japanese Bookbinding
	Teacher
	Logan Kennedy
	

	Time Duration
	90 minutes
	Grade
	Art 10
	

	OUTCOMES FROM ALBERTA PROGRAM OF STUDIES

	General Learning 

Outcomes:
	Organizations 1: Experiment with various representational formats

Organizations 2: Be conscious of the emotional impact that is caused and shaped be a work of art

	Specific Learning      

Outcomes:
	Concepts: 1A: Various materials alter representational formats and processes used in achieving certain intended effects.

2A:



	LEARNING OBJECTIVES

	Students will:

· Demonstrate knowledge of the process of Japanese bookbinding

· Investigate materials and self expression through dream diary assignment

	ASSESSMENTS

	Essential Questions:
	· What qualities does a homemade sketchbook have compared to a manufactured one?

· How does the process of creating the sketchbook affect the decisions of how to fill it?

	Key Questions:
	· What are some materials that you could decorate your book with?

· Why is it important to have an odd number of holes for your binding in this particular style?

· What is the stitch pattern for Japanese bookbinding?

	Products/Performances:
	 Hardcover Japanese Bound Book

	LEARNING RESOURCES CONSULTED
	MATERIALS AND EQUIPMENT

	· http://www.wfu.edu/art/art111/files/stabbinding.pdf
· Alberta Education Art Curriculum
	· Homemade paper

· 20+ sheets of paper 

· Needle

· Thread

· Scissors

· Ruler

· Pencil

· Bulldog clips

· Cardboard

· Cloth

· Decorations/materials

· Drill

	PROCEDURE

	Introduction
	Time

	Intro activity
	· Introduction to the Unit of Alternative books with Shaun Taun’s “The Arrival”

· Discussion about the ways in which images can tell a story and communicate meaning
	5 min

	Body
	Time

	Learning Activity #1
	History of Japanese Bookbinding

· The components necessary for the development of a book all originated in China; paper, a system of writing, printing and a pre-book storage mechanism

· The development of the book in Japan was closely linked to printing

· Before 1600 most books were of a religious nature, they were woodblock printed

· Japanese bookmakers used a great variety of methods for constructing books

· This type of binding came to be known as Fukuro-toji and were usually bound in patters with four or five holes

Vocabulary:

· Binding

· Stitch

· Spine
	( 15 min ) 

	Assessments/ Differentiation:
	· Type one: Understanding: History of Japanese Bookbinding

· Type two: Applying: Students will answer questions around Japanese bookbinding using knowledge from discussion
	

	Learning Activity #2
	Japanese Bookbinding: 

Do step by step, demo at the front but have students follow along on their own book.

1) Cut your cardboard and pages to your chosen size.  Decide the number of pages you want, there has to be a minimum of 20.

2) Using your ruler, measure 1.2” from the left side of the top and bottom of your cover.  These will be the highest and lowest sewing holes.

3) Measure out the middle of your book and mark it, this will be your centre sewing hole.

4) Measure an equal number of holes on either side of your middle hole

5) Line up the text pages and place them in between your marked covers and use and electric drill to make your holes.  Place all the pages into a clamp or bulldog clips to make sure they do not more while you are drilling. Check that each hole goes through all the pages.

6) Cut a length of thread four times the height of the binding and thread the needle.  Hold the covers and the text pages together and enter the middle hole from the bottom.  From there enter the hole on the right from the top, then the hole to its right from the bottom, alternating until you reach the end.  From there go around the outer edge of the book and work your way back to the middle hole in the reverse of the way you started.  Once you have the one side done, repeat on the other.  At the end you should enter the middle hole from the top, and tie a knot with the end left over from the start.

7) Decorate your cover with whatever materials you find fitting.
	( 50 min )

	Assessments/ Differentiation
	· Blooms Taxonomy Level: 

· Type one: Understanding: History of Japanese Bookbinding, method of Japanese bookbinding

· Type two: Applying: Use knowledge of Japanese book binding to create sketchbook


	

	Learning Activity #3
	· Dream diary activity (Summative)

· Now that students have a brand new book, they will use it as a diary or journal for their final performance task

· Students will take their new book home with them and set it by their bed. When students wake up in the morning and can remember the dream they were just having, they will jot a few notes down about their dream

· This will be an on going process, but students will be expected to bring their journal with them to class everyday. 

· Once students have made a few jot notes, they will be expected to draw a scenes from their dream or the feelings the felt during their dream

· Later in the unit we will simplify and abstract the
	(15 min)

	Assessments/ Differentiation:
	· Blooms Taxonomy Level: 

· Type two: Applying: Students will carry out tasks from their list in their sketchbook

· Type three: Creating: Students will explore different art concepts and self expression within their sketchbooks
	

	Closure
	Time

	Consolidation of Learning
	“ We have now completed the final step of building our books, feel free to make them your own, but remember that we are going to be using them as dream diaries. Bring them to our next class with at least one dream written down. If you don’t dream vividly enough to remember exact details, that’s okay, we are more interested in the process of making something that is personal to you, using a variety of materials.”
	

	Feedback From Students:
	Discussion: What are some of the aesthetic differences of a Japanese bound book compared to a manufactured book?  What is one thing that stood out to you from this project?

What is one thing you would do differently?
	5 min

	Feedback To Students
	· Formative feedback throughout process

· Summative grade for finished dream diary at the end of the unit
	


	Lesson Title/Focus
	Lesson 2: Accordion Book Making
	Teacher
	Logan Kennedy
	

	Time Duration
	90 minutes
	Grade
	Art 10
	

	OUTCOMES FROM ALBERTA PROGRAM OF STUDIES

	General Learning 

Outcomes:
	Impact of Images: Become aware of the relationship between function and form in artistic productions

	Specific Learning      

Outcomes:
	Concepts: SLO: 

A: Simplified form communicates the purpose and function of designed objects
B: The function of an artwork can be emphasized by it’s decoration

	LEARNING OBJECTIVES

	Students will:

· Create an accordion style book, comparing the process to Japanese book binding techniques

· Compare the forms of accordion and Japanese style books and how they relate to the function

· Explore the idea of decoration through the covers of their accordion book

	ASSESSMENTS

	Observations:
	· Which style of book do the students prefer? This may lead to the kind of book they make for their final performance task

	Key Questions:
	· What kind of story would work best with this format of book?

· What are some materials that you could decorate your book with?
· Why would someone choose not to decorate his or her product?

	Products/Performances:
	· Students will create an itty bitty book for an exit slip

· Students will create and decorate an accordion style of book

	LEARNING RESOURCES CONSULTED
	MATERIALS AND EQUIPMENT

	· Alberta Program of Studies

· “The Black Book of Colors” by Menena Cottin and Rosanna Faria

· Peter Gerakaris Website
	· Paper

· Paper cutter

· Glue

· Decorative paper

· Folding tool

· Ruler

· Cardboard

	PROCEDURE

	Introduction
	Time

	Attention Grabber
	· “The Black Book of Colors”
	5 min

	Encounters
	· Peter Gerakaris

· Vocabulary:

· Bone paper folders and scorers

· Crease
	

	Transition to Body
	· Show the class Peter Gerakaris and his accordion books

· http://www.petergerakaris.com/accordion-books/
	5 min

	Body
	Time

	Learning Activity #1
	· Itty Bitty Books

· A simple book made from a single piece of paper

· Emphasize that art does not have a size restriction

· What happens to the book when you make it the size of your palm? Does it become more special? Or more ordinary?

· Set the book aside for later
	10 min

	Assessments/ Differentiation:
	· Students who are struggling can work in pairs

· Assess by observation, “hold up your page if you’re done this step”

· Demonstration from the teacher and any students that know how to make them
	

	Learning Activity #2
	· Accordion Book Making Demo and Process

· Step one: Collect 6 Standard size pieces of printer paper for your book

· Step two: With your rule measure the desire width and length you want your pages to be
· Step three: Draw a line with your pencil and cut along the line, making all of your pages the same size
· Step four: Fold each piece of paper in half, making a very precise fold

· Step five: Cut two pieces of cardboard a little larger than the size of your paper when it is folded in half

· Step six: Set up your papers so they are standing on your table in a zigzagged sort of pattern with one half of a page facing the other in an accordion pattern

· Step seven: Glue the pages facing each other together.

· Step eight: decide what you are going to do with your covers
	40 min

	Assessments/ Differentiation
	· Observation

· Teacher will be circling the class assisting any students that need it after their short demo

· All materials should be prepared for their demo to the class
	

	Learning Activity #3
	· Accordion Book Cover Decoration

· Express who you are as an individual on the front and back covers of your book

· Students will choose from a variety of materials in the class to decorate the cover of their books

· They may choose techniques including, paint, drawing, collage, etc.

· ** Step nine: glue your covers onto the rest of your book making sure they are evenly placed.
	25 min

	Assessments/ Differentiation
	· Observation
	

	Closure
	Time

	Consolidation of learning
	· “Now that we have learned about three different kinds of books, you can probably see yourself favoring one style over another. We also learned that decoration can add to the design of the artwork and simplicity helps the viewer focus on the function.”
	

	Feedback From Students:
	· Exit Slip

· Students will use the “itty bitty book” they created in the first lesson as their exit slip

· Page 1 Question: How would you use an accordion book in your art practice?

· Page 2 Question: Do you prefer Japanese bookbinding or accordion books? Why?

· Page 3 Question: What else would you like to learn in this unit?
	5-10 min

	Feedback To Students
	· Formative feedback through process

· Response to exit slips next class
	


	Lesson Title/Focus
	Lesson 3: Paper-making
	Teacher
	Logan Kennedy
	

	Time Duration
	90 minutes
	Grade
	Art 10
	

	OUTCOMES FROM ALBERTA PROGRAM OF STUDIES

	General Learning 

Outcomes:
	1. Impact of Images: Become aware of the relationship between function and form in artistic productions

2. Organizations 1: Experiment with various representational formats

	Specific Learning      

Outcomes:
	1. Concept A: Simplified form communicates the purpose and function of designed objects

2. Concept A: Various materials alter representational formats and processes used in achieving certain intended effects.


	LEARNING OBJECTIVES

	Students will:

· Compare handmade paper to manufactured paper

· Identify benefits of creating using homemade paper for works of art

	ASSESSMENTS

	Essential Questions:
	· What is the benefit of using homemade paper comepared to manufactured?

· What qualities or characteristics are different within homeade paper?

	Key Questions:
	· What materials can be used in paper making?

· What is the process of paper making?

· What is the importance of paper in literature?

· Is the book greater than the sum of it’s parts?

	Products/Performances:
	· Handmade paper 

	LEARNING RESOURCES CONSULTED
	MATERIALS AND EQUIPMENT

	· Alberta Education Art Curriculum

· www.hqpapermaker.com/paper-history/
· http://www.instructables.com/id/Homemade-Paper/

	· Paper

· Water

· Seeds

· Recycled Materials

· Container/Bin

· Paper Mold

· Felt Sheets

· Sponge

· Blender

	PROCEDURE

	Introduction
	Time

	Introduction:
	“We are beginning the process of making our book that we will be finishing at the end of the unit. You have already learned a few different styles of book making. Feel free to research any thing else you want to try and share with your teacher. We are not going to get a little bit more specific in the book making process. Today we are going to make our own paper.”
	

	Vocabulary:
	· Pulp

· Interweaving 

· Man made materials

· Living materials

· Natural material
	

	Artists of Influence:
	· Michele Brody

· Elaine Cooper
	

	Body
	Time

	Learning Activity #1
	History of Papermaking

· Begin with a PowerPoint of images of homemade paper and the papermaking process.  Present Information to Students

· Originated in Europe, 3000 BC

· Using marsh grass known as Cyperous Papyrus the Egyptians cut thin strips from the plant’s stem and softened them in the Nile River.  They layered the strips in right angles forming a kind of mat then pounded it into a thing sheet and left it in the sun to dry.  The result was a sheet that they were able to write upon.

· The word “paper” comes from the papyrus plant that this original paper was made from

· This paper was more like a mat and therefore not like the paper we think of today

· Papers as we now know it originated in China.  Using a wide variety of materials and a process of softening fibers of plants in liquid until each filament was separated, the Chinese refined the process of creating paper.  The individual fibers were then mixed with water in a large vat.  A screen was then submerged in the vat and lifted up through the water, catching the fibers on the surface.  Once dry, there was a thin layer of intertwined fiber that has came to be known as paper.  

· Class Discussion:

· Discuss and compare Michele Brody and Elaine Coopers approaches to paper making

· How does homemade paper compare to manufactured paper?

· Describe some of the characteristics

· What are some of the benefits of making your own paper?

· What are some materials that you could add to your paper?

· Ask for any other questions.


	10 min 

	Assessments/ Differentiation:
	· Blooms Taxonomy Level: 

· Type one: Understanding: History of Papermaking

· Type two: Applying, Analyzing: Class Discussion

· Questions answered and input in discussion will reflect learning and understanding
	

	Assessments/ Differentiation:
	· Blooms Taxonomy Level: 

· Type one: Understanding: History of Papermaking

· Type two: Applying, Analyzing: Class Discussion

· Questions answered and input in discussion will reflect learning and understanding
	

	Learning Activity #2
	· Papermaking Mini Lesson

· Demo for class while the students observe

· Materials: 5 sheets construction paper, 2 sheets white paper, 3 gallons warm water, container to hold mater and fit mold, mold to make paper, ten felt sheets, sponge, blender.

· Step one: Heat three gallons of water until warm but not hot

· Step two: Rip paper into small squares, add half of the paper to the blender with five cups of water.  Let it stand for one or two minutes before processing.  Mix in the blender for one minute.  Deposit the mix in the container

· Step three: Do the same with the remaining sheets of paper

· Step four: If you want, you can mix the two sheets of white paper, this will make for a smoother color

· Step five: Mix everything together in the container

· Step six: Add another four cups of warm water and mix well, you should have a fine pulp of paper

· Step seven: Submerge mold in pulp, the pulp should form a fine film over the screen sheet.  You can keep adding more water if you think it is still too thick.  The consistency should be soupy.  You won’t necessarily use all 3 gallons of water

· Step eight: Submerge the mold completely in the pulp, then pull the mold up

· Step nine: Let the excess water drain

· Step ten: The paper pulp settles in the mold, immediately after straining the excess water put mold with pulp facing down on top of the felt sheet

· Press with the sponge to remove any remaining excess water.  DO that until no more water comes out

· Start pulling the mold from the felt sheet slowly, your paper should peel off completely from the screen sheet

· Once it is on the felt sheet let it dry, it takes about two days to dry completely

· Question period for students to ask anything they did not understand or need clarification on


	15 min

	Assessments/ Differentiation
	· Blooms Taxonomy Level: 

Type two: Applying: Demo

· Students will display understanding of the process when creating their own paper
	

	Learning Activity #3
	· Students will be put in predetermined groups of three working at stations around the room.

· Each student will have the opportunity to create one sheet of paper

· In their groups, students will go through the process of making the paper, as demonstrated.  They will also have a handout outlining the steps to look back at for reference.  I will be going from station to station assisting where needed

· Once the first of the three students in each group has finished all of the steps, their paper will be moved to the drying racks and the next student will begin the process

· The two students who are waiting for their turns will assist the working student


	45 min

	Assessments/ Differentiation:
	Blooms Taxonomy Level: 

Type Two: Applying: Students will apply knowledge of how to make paper

Type Three: Creating: Students will create a unique paper using a variety of materials
	

	Extra time activity:
	Dream diary sketches: Students will start drawing some of their dreams in their Japanese books. Teacher should encourage students to simplify their images because they will later be abstracting the images. Encourage students to start thinking of colors that are associated with dreams they are having.
	Assumed 20 mins will be extra

	Closure
	Time

	Consolidation of Learning
	“Today we learned how paper has been historically made.  We discussed the pros and cons of making your own paper and how an artwork can be affected by homemade versus manufactured paper.”
	

	Feedback From Students:
	· Exit slip: How does this process change your views on the paper you use everyday?

· Are you interested in making your own paper for your final assignment? Why or why not?
	5 mins

	Feedback To Students
	· Verbal feedback throughout process observation

· Answers to questions asked in both discussion and question periods
	


	Lesson Title/Focus
	Lesson 4: Calligraphy & Typography
	Teacher
	Logan Kennedy
	

	Time Duration
	90 minutes
	Grade
	Art 10
	

	OUTCOMES FROM ALBERTA PROGRAM OF STUDIES

	General Learning 

Outcomes:
	Impact of Images: Become aware of the relationship between function and form in artistic productions

	Specific Learning      

Outcomes:
	Concepts:

A. Simplified form communicates the purpose and function of designed objects
B. The function of an artwork can be emphasized by it’s decoration

	LEARNING OBJECTIVES

	Students will:

· Create two of fonts and write the whole alphabet in said font (one simple, one decorative)

· Explore the importance of simplicity and decoration

	ASSESSMENTS

	Observations:
	· Exit slips 

· Discussion 

· Approval of personal alphabet before moving on to next activity

	Key Questions:
	· What is the importance that we place on text as a society?

· What would happen if we had no text or set alphabet?

· Is there any social stereotypes involving text?

· How difficult is it to be consistent in your chosen font?

	Products/Performances:
	· Two fonts of own design (simple, and decorative)

· One large scale intricate letter for later use

	LEARNING RESOURCES CONSULTED
	MATERIALS AND EQUIPMENT

	· Alberta Program of Studies
	· Paper

· Pens or pencils

· Sharpies 

	PROCEDURE

	Introduction
	Time

	Attention Grabber
	· Graphic Novels and Graffiti

· Introduce a “Maus” the graphic novel by Art Spieglman. Discuss the importance of text in the novel

· Show images of some graffiti that is almost non-legible. Is it important that you can’t read the text?
	

	Encounters
	· Glen Weisberger

· Jake Weidman

· Graffit Artists

· http://ca.complex.com/style/2013/02/the-50-greatest-nyc-graffiti-artists/quik

Vocabulary

· Calligraphy

· Stroke

· Typography
	

	Transition to Body
	· PowerPoint presentation about meaning and history
	

	Body
	Time

	Learning Activity #1
	· Intro to typography

· Definition: the art or process of setting and arranging types and printing from them.

· The style and appearance of printed matter.
· Calligraphy

· A brief history of calligraphy http://www.calligraphy.co.uk/history-of-calligraphy/history-of-calligraphy/

· Down stroke is thick, while the up stroke is thin

· Videos of Glen Weisberger who does pinstripping on class cars
· Website on Jake Weidman who incorporates calligraphy into his art http://www.jakeweidmann.com/
· Discuss serif and san serif fonts
· Bold and italics
· Give short demo on teacher’s own personal font

	15 min

	Assessments/ Differentiation:
	· Observation

· Give time for questions
	

	Learning Activity #2
	· Personal alphabet

· Students will be asked to experiment and create two different types of personal font. Including Upper and Lower case letters and numbers 0-9

· They will also have to complete the sentence:

· “A quick brown fox jumps over the lazy dog” as well as their name in their font so they experience using all of their letters

· One font must be simple and legible emphasizing the importance of being able to read the words

· The other font is decorative and “fancy” exploring the beautiful art and intricate designs of typography and calligraphy

· Emphasis on consistency in their fonts
	35 min

	Assessments/ Differentiation
	· Students will need to get teacher approval to move on to the next task
	

	Learning Activity #3
	· Single Letter Design

· Students will choose a letter from their alphabet that they like the most and make a large scale version of it

· First in their sketchbooks and then on good paper

· They will need to measure out the proper dimensions of their letter so they can make it properly proportioned in a big scale

· Students will then be asked to lavishly decorate their letter but leave some space for the next class where we will be learning about gold leaf
	35 min

	Assessments/ Differentiation
	· Students have the choice of which letter to create but are encouraged to push themselves as this is for formative assessment.
	

	Closure
	Time

	Consolidation:
	· “Today we learned that there are more ways to make art that just to draw pictures. Often, text is not considered to be art, but you are still creating something that comes from inside you that pleases your eyes. If you want to ensure the viewer understands your images, sometimes text needs to be included with or within your work”
	

	Feedback From Students:
	· Exit slip:

· 1. Which font was easier to read? Why?

· 2. Which font was more aesthetically pleasing? Why?

· 3. What did you need to remember about your line while writing in your font?
	5 min

	Feedback To Students
	· Start thinking about whether or not you are going to include text in your final piece.

· Also be aware that you will be required to include an artist statement with your work.
	


	Lesson Title/Focus
	Lesson 5: Medieval Texts
	Teacher
	Logan Kennedy
	

	Time Duration
	90 minutes
	Grade
	Art 10
	

	OUTCOMES FROM ALBERTA PROGRAM OF STUDIES

	General Learning 

Outcomes:

	1. Impact of Images: Become aware of the relationship between function and form in artistic productions

2. Relationships 2: Use the vocabulary of art criticism to develop and accept analyses of their own work.
3. Organizations 2: Be conscious of the emotional impact that is caused and shaped be a work of art



	Specific Learning      

Outcomes:
	1. Concepts A: The function of an artwork can be emphasized by it’s decoration

2. Concepts B: Describing and discussing components of design are part of the process of analyzing one’s own work. 

3. Concepts A: Image making is a personal experience created from ideas and fantasies



	LEARNING OBJECTIVES

	Students will:

· Use art vocabulary to guide their analysis of the Book of Kells

· Identify the importance of decoration and it’s relationship to the function of the work

· Create their own image based on the techniques used in the Book of Kells

	ASSESSMENTS

	Observations:
	· Are students finding out the same information about the Book of Kells?

· Are they connecting the idea of value with art?

	Key Questions:
	· How qualities and characteristics do images have to have to tell a story?

· Can different people get a different message from the same image?

· What is the importance of visuals through the history of literature?

	Products/Performances:
	· Create an image based on the Book of Kells
· Collaborate to create story in images with peers

	LEARNING RESOURCES CONSULTED
	MATERIALS AND EQUIPMENT

	· Alberta Program of Studies

· http://digitalcollections.tcd.ie/home/index.php?DRIS_ID=MS58_003v

	· Laptop cart

· Drawing materials

· Paper

· Pencils

· Pens

· Pencil crayons 

	PROCEDURE

	Introduction
	Time

	Attention Grabber
	· Present “Where the Wild Things Are” to the class OR a book that the class hasn’t read before

· Choose the pages where there are no words OR cover up words and students try to guess what the story is about. Can you still tell what is happening in the book?

· Discuss what aspects are part of the images in the story

· What parts of the story are consistent?
	5 min

	Encounters
	· The Book of Kells

· Vocabulary

· Hiberno Saxon

· Insular art
	

	Transition to Body
	· Let’s look at another book that has few words we can understand!
	

	Body
	Time

	Learning Activity #1
	· Book of Kells Online with the laptop cart

· http://digitalcollections.tcd.ie/home/index.php?DRIS_ID=MS58_003v
· Students will answer a series of questions about the Book of Kells

· When was the book made?

· Who made it?

· What is if for?

· What are some of the qualities of the images (using proper art vocabulary)?

· What is it’s cultural significance?

· Who is depicted in the images?

· Discussion will follow their research about the importance of documentation, Hiberno Saxon art, religious imagery, and decoration

· Powerpoint presentation with specific pictures of the Book of Kells

· Emphasize the detail and lavishness of the book
	25min

	Assessments/ Differentiation:
	· Students will work in pairs depending on the number of students in the class
	

	Learning Activity #2
	· Collaborative Book assignment

· Teacher will create a story for the students based on an English fairytale

· Students will each get a section of the story they must illustrate in Book of Kells style

· Parameters will be set so there is consistency between all of the pages. 
	40 min

	Assessments/ Differentiation
	· Students will lower skill levels will receive sections that are easier to draw
	

	Learning Activity #3
	· Students will collaboratively decide what images go where without the story

· The teacher will then read the story and everyone will see how close the class was to the right story line

· The differences in the images will show the artists personal style and interests

· We will also learn that images can communicate different messages to different people
	20 min

	Assessments/ Differentiation
	· This activity will be formative and assessed through observation

· Students will work collaboratively to complete the assignment
	

	Closure
	Time

	Consolidation of Learning:
	· Today we looked at one of the oldest and most lavishly well-preserved book in history. We can see how emphasis is often placed on religious works through history and about how gold is often associated with God. We also discussed how images could tell a story without any text involved. Is there a way abstract images can tell a story? Does everyone need to be able to understand that story?
	

	Feedback From Students:
	· Discussion about the timeline of the story in relation to the Book of Kells

· What does an illustrator need to be conscious of when creating his or her own images for a book?
	5 min

	Feedback To Students
	· How well did the students figure out the story based on the images? 

· Observation
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